Academy Trust

Farnham Green Primary Equality Annual Report:

Covering academic year 2024-2025

Introduction:

Our School is committed to ensuring that all members of the school community and the wider community are treated
equally, fairly and with respect by the school and by each other. Prejudice, discrimination and victimisation are not
tolerated and we aim to instil in our pupils a strong understanding of right and wrong, including the importance of
inclusion, acceptance, and compassion towards others. This is embedded across the school and is promoted through
our anchors;

e Aspiration e Diversity
e Resilience e Emotional Awareness
e Integrity e Possibilities

This report identifies progress made against the Equality Objectives for the period 2024-2025.
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Progress against the Equality Objectives:

The impact of the Equality Objectives is assessed using a range of information, although not an exhaustive list, this
includes; contextual data, attainment and progress data according to various protected characteristics, data on
behaviour and attendance, safeguarding data, pupil voice, parent questionnaires and feedback and feedback from
stakeholders.

Impact Report:

Advance Equality of Opportunity Between People Who Share a Protected Characteristic and those Who Do Not.

Equality objective 1 To achieve and sustain secure teacher knowledge of language development
and vocabulary teaching so that all pupils, especially our disadvantaged, can
access the curriculum and participate fully in lessons.

Actions:

e Ensure that teaching does not subject individuals to discrimination.

e Analyse research on how to meet the needs of children from disadvantaged backgrounds — review practice,
policies and procedures to ensure impact on disadvantaged pupils — see disadvantaged strategy.

e Continue to ensure that all staff understand what disadvantage is, beginning at the induction stage for new
staff and as an ongoing feature in all school business.

e Ensure that termly Pupil Progress Meetings, with class teachers, enable informed interpretation of
disadvantaged groups’ attainment levels and progress.

e To ensure that all staff use the Vocabulary for Learning document when planning for the teaching and
learning of vocabulary.

e To ensure the frontloading of two or three key tier words, so that children who have a disadvantage are
provided with additional intervention pre the main learning. This is explicitly planned for and will take
place at least x2 weekly for disadvantaged groups.

e To ensure that staff have effective CPDL in order that they have a strong pedagogical understanding of
language development and vocabulary learning.

Impact:

Number of disadvantaged pupils attending clubs has increased over time -e.g. in September 2023 -15% were pupil
premium children, which increased to 32.4% in September 2024. This hasn’t sustained an upward trajectory in-
year, but further targeting has been planned for 2025-2026.

Self-evaluation during 2024/25 indicated that the school’s Pupil Premium strategy continued to
demonstrate impact during its third year of implementation, particularly in narrowing the attainment
gap for pupils achieving ARE at the end of Year 6 and for pupils achieving GD in maths. When compared
to national averages, pupils at Farnham Green achieve higher overall, with the exception of reading at
GD. As we move into 2025—-2026, there will be a continued focus on monitoring pupils who are eligible for
Pupil Premium and working at GD, particularly in reading and writing. Ongoing evaluation of the strategy
will take place alongside a revised School Improvement Plan. A further forensic review of the key
challenges facing our disadvantaged pupils has been undertaken to address the impact that socio-
economic disadvantage can have on learning. These key challenges will be updated to reflect this deeper
analysis and will form part of a new, revised Pupil Premium strategy covering 2026—20289.

‘FG has provided valuable support by providing team-teaching opportunities and structured observations of
experienced teachers. Through team-teaching, | have been able to collaborate closely with other teachers,
allowing them to share lesson responsibilities, exchange ideas, and gain real-time feedback. Observing experienced
teachers has further enhanced my development by providing insights into effective classroom management, lesson
pacing, and engagement strategies. These combined experiences have built my confidence and skills.”(ECT, 2024-
2025)




Development of Enhanced toolkit with particular focus on pre-teaching/frontloading of new vocabulary (ETK 8)
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‘Explicit teaching of vocabulary. Reinforced with meaning/example on slides and children were expected to apply
this in the context of the class text -excellent. Some evidence of pre-teaching of vocabulary...” (observation from
class teacher) -Feb 2025

Regular feature in Staff briefings - Know the underlying causes, don’t get caught up with the symptom. Symptom
- E.G a child may not attend clubs and therefore misses out on that enrichment. The cause may lack of
affordability, the child feels a lack of belonging, confidence, inclusion. What can you do to address this? Pre-
teach, enthusing, meeting with parents, support/scaffolds at the club so the child is invested in. (June 2025)

‘Where an adult was leading a group activity, the quality of interaction between the adult and children meant that
vocabulary was being extended and explored.’ (Herts for Learning consultant, Oct 2024)

Eliminate Unlawful Discrimination, Harassment and Victimisation and Other Conduct Prohibited by the Act

To ensure that children who have special educational needs fully access
the curriculum, receive high-quality teaching and intervention, as well as
establish at least good attendance patterns.

Actions:

e Actions identified from the School Improvement Plan are clearly fed into the SENCO strategic plan.

e Ensure clear evidence and accountability loops are in place to measure impact of interventions.

e Support staff are deployed effectively, as shown through quality assurance, learning observations etc...

e Clear tracking procedures in place to monitor progress and attainment of all SEN pupils.

e To ensure that the attendance of SEND groups is regularly monitored and intervention planned if
necessary.

e To ensure that there is regular leadership quality assurance that considers the extent to which all pupils
with SEND have access to the curriculum.

e To ensure there is strong partnership between the school and the link Governor for SEND.

Feedback from the Herts for Learning consultant (October 2024) confirms that children with EHCPs are
effectively supported through tailored strategies, including workstations, communication-in-print visuals and
PECS. These measures ensure that SEND pupils can meaningfully participate in classroom activities, improving
engagement and learning outcomes.

“I learnt and discovered a lot of resources available to my child, which | wasn’t aware of beforehand.” Positive
feedback from a Year 2 parent attending the SEND coffee morning highlights increased parental awareness of
support services, which can enhance home-school collaboration and improve outcomes for children.

Attendance for SEND pupils improved from 87.9% (September 2023) to 92.79% (June 2024), attributed to
targeted support for key families. Improved attendance rates reflect better engagement with school and
reduced barriers to accessing education. This further improved in 2024-2025, whereby attendance for SEND
reached 93.48% at the end of 2025.

The SEND Governor's observation highlighted the successful use of scaffolded/differentiated teaching strategies
in a phonics lesson, ensuring engagement for SEND pupils while maintaining high expectations for all. This
reinforces the effectiveness of high-quality teaching and interventions in creating a positive, inclusive learning
environment.




At the end of KS2 the gap between SEN K and Not SEN has narrowed between 2023-2024 and 2024-2025, and at
the end of 2025 is broadly in line with NA for writing, with a slightly larger gap for maths and reading. (ASR
2025)

Eliminate Unlawful Discrimination, Harassment and Victimisation and Other Conduct Prohibited by the Act

Equality objective 3 To continue to ensure that all stakeholders/school staff etc promote
understanding and respect for diversity?

Actions:
e Ensure school policies and procedures promote equality of opportunity.
e Ensure all staff are aware of their responsibility with regards to the equality act.
e Survey staff and pupils.
e Continue to record and monitor incidents of homophobic, biphobic and transphobic language to identify
any particular problem areas and measure progress over time.
e Run a campaign to address discriminatory language/actions.
e Ensure the school curriculum promotes tolerance and respect of all groups.
e To continue the implementation of the PSHE curriculum across the school.
e Ensure there is collaboration with the link Governor responsible for Diversity, Equality and Inclusion.

‘The teacher uses different pitches of speech to translate the characteristics from the text keeping the children
highly engaged. In summary, it was a very engaging visit and great to see first-hand how diversity and inclusion is
being implemented in the classroom.” Governor, DEI

‘Well done on completing your school’s second year of Hemisphere training: your staff’s level of engagement, and
the immediate impact at your school, are both very high.’ (Danielle D, Hemisphere, July 2025).

‘We have reviewed the books in our reading curriculum to make sure students experience a wide variety of texts
that celebrate different ethnicities and individual identities. The books have been thoughtfully chosen to reflect our
school community and to introduce students to other cultures and perspectives that deserve to be highlighted.’
(English strategy team, spring 2025)

‘We have introduced a ‘reactive’ option within our assembly programme, which allows us to plan additional
sessions in response to trends identified through data analysis. For example, in summer 2025 our monitoring
showed an increase in reported incidents of alleged racial behaviours in Year 6, so we scheduled targeted
assemblies to address this.’

‘Efforts are made to ensure that key policies are reviewed through an equality lens. For example, pupils, parents,
staff, Governors, and leaders were actively involved in the review of the anti-bullying policy.”




